Summary of Testing based on the Critical Reading Inventory for Chris Kunc
Introduction. 
Chris Kunc was tested at St. Joseph’s University on July 6, 2008.  He is 11 years old and is currently in fifth grade.   Chris reported that he was in a ping pong club and that his major hobby was playing video games.  Chris appeared to be very concerned that he present himself as someone who has a deep dislike of reading and yet he also reported that he does “OK” with reading at school.  He also reported that he is better at writing, even to the point that his first comment about writing was that “it was easy” for him; this comment was immediately followed by “I guess,” and finally with “I don’t know.”   Chris reported that he does “OK” with his grades and the only concerns that he has were with reading.  

Rapport was quickly and easily established with Chris.  He was extremely cooperative in completing all tasks that were given to him.  During the initial testing, Chris seemed to enjoy the conversation generated by both the interviews and the survey of the Motivation to Read Profile.  He was especially responsive when he was told that the examiner sensed that he had a good sense of humor.  However, as the reading tasks became more difficult, he expressed the desire to stop reading; nonetheless, when a warm but firm statement regarding the need to continue was made, Chris continued and clearly tried his best to respond to the questions.  When the syntax of the passages increased in complexity, he commented to himself, “this isn’t making sense,” a clear and positive indication that he views reading as a meaning-making process.   
Reading-Related Measure:

The Motivation to Read Profile was administered to Chris.  This is a survey consisting of 20 statements reflecting a learner’s response to reading.  The statements and the four response options are read to the student and the student selects the response that most accurately reflects his or her feelings about reading.   There are two scores for reading motivation that are generated through an analysis of the student’s responses.  The first is the learner’s self-concept as a reader and the second is the value of reading the learner has indicated through his or her responses.  

Motivation to Read  
Chris’ score for the value that he places on reading was 53% and was slightly lower than the score for his self-concept as a reader.  This score stands in complete agreement with his comments made during the interview when he expressed a strong dislike for reading.   Nonetheless, some of his responses contrasted with the picture he creates of someone who hates reading.  He reported that he would like for his teacher to read books out loud to the class every day, the highest possible score.  Another response of significance was his statement that he viewed people who read a lot as interesting people, a response earning 3 of 4 points.  This was in keeping with his view that his best friends think that reading is fun, another response that earned 3 of 4 points.  Finally, he noted that when he comes to a word that he doesn’t know, he can sometimes figure it out, again earning 3 of 4 points.  Responses that were in keeping with the image he projected as one who greatly dislikes reading included his view that his friends think that he is a poor reader,  he never tells his friends about books he reads and that he thinks reading is a boring way to spend time.  In light of the resistance to reading that Chris expressed, it will be important to involve Chris in extensive motivational activities to trigger his curiosity about people or ideas.    
Reading Measures:
A1. The Word Recognition Lists of the Critical Reading Inventory were presented to Chris to determine an appropriate level at which to begin the informal reading passages.  This test consists of words presented in a flash format (one-second exposure) and an untimed situation.  This measure provides the examiner with some indication of the student’s strengths and weaknesses in the areas of sight vocabulary and word analysis skills.  However, since these tasks consist of isolated lists of words, the student’s performance must be evaluated with caution.  Of far greater importance is the word recognition the child demonstrates in the oral reading task required during the Critical Reading Inventory.


Word Lists. Chris’ performance on this measure indicates that he has developed a strong sight vocabulary through the fifth grade.  Chris’ only error at the third grade level was to read “wild” with a short vowel sound for wildly during both the flash and the untimed presentations.  He also made one error at the fourth grade level, reading irritated as “irrented,” but reading it correctly during the untimed presentation.  At the fifth grade he read “pro-vince” with a long o vowel for province during the flash but he was unable to make any changes during the untimed presentation.  Chris correctly read 5 of the first 6 words at the sixth grade level but after missing the next three words, the speed of the flash presentation appeared to become overwhelming and he reported that either he “didn’t get it” or it was “too fast.”  At that time the flash presentation was terminated and Chris was presented with the remaining words in an untimed situation.  He was successful recognizing 14 of 14 words in this setting.    This performance would indicate that Chris has acquired a solid sight vocabulary and has developed a repertoire of strategies to word analysis skills as an aid to word recognition.  
A2. An Informal Reading Inventory was administered to estimate the grade level at which instruction should be provided.  The Informal Reading Inventory is a series of graded passages which the student is required to read (either orally or silently) and then to respond to a series of questions measuring his/her ability to comprehend at both the literal and inferential levels.  The Critical Reading Inventory (CRI) is an inventory that incorporates text-based and high-level thinking items.  Approximately 60% of the items require higher-level inferences and critical responses to questions.  Higher level inferences require readers to link experiences with the text and to draw a logical conclusion.  Answers to these items require significantly more complex thinking than low-level inferences.  Critical response items require readers to analyze, react, and respond to elements of the text based on their experiences and values.  Because responses to these items can be based on the link between text and the child’s unique experiences, critical response items do not generally lend themselves to single correct answers.  What makes answers to critical response items correct is the reader’s ability to justify their responses by providing a clear and coherent rationale for their thinking that is also linked into their processing abilities.  This measure is based on actual learning situation and utilizes the type of materials that a student is likely to use for reading in the school instructional program.  The examiner is able to diagnose specific reading problems and to base a program of correction on that diagnosis by detecting patterns of errors. 

Levels. The CRI yields four pedagogical levels.  The independent level is the highest level at which students can read on their own.  Chris’ performance at the fourth grade level suggested that this is his independent reading level.  Interestingly, his average score at this grade level was higher than that following the third grade level.  The instructional level is the highest level at which he can benefit from guided reading.  Chris was not able to obtain an instructional level in this testing situation; he clearly frustrated at the fifth grade level, the level at which he seems to no longer be able to cope with the reading materials. Even though he frustrated in the testing situation, he would be able to succeed with materials at fifth grade if he were to be provided with extensive pre-reading instruction that emphasized major concepts from the text that were linked to purpose-setting.  His strong word recognition skills linked with his strength in text-based comprehension should enable him to succeed; however, if instruction does not include this extensive pre-reading preparation, he will most likely find the situation very frustrating.  These levels provide a general idea of Chris’ current reading ability; however, a number of other factors may also contribute to whether or not a particular reading source could be read.  These include, among other things, interest, motivation, background knowledge, and self-selection.  

Oral Reading. Chris’ performance reinforces his performance on the word list, indicating that he has developed a good sight vocabulary and acquired solid word analysis skills.  Of Chris’ six reading miscues (reading errors), only two violated the meaning of the passage.  This positive sign indicates that he is aware of the need to make sense as he reads.  In addition, he had one self correction, again reflecting the acquisition of monitoring strategies focused on his meaning-making while reading.  His comprehension following oral reading at the third grade level was 85%.  Interestingly, when reading at the fourth grade level, Christ only made 2 miscues, one the result of a teacher provided word and the other a nonword; he read “squacky” for squawking.  Chris’ Meaning Making Index (MMI) at this level was 100% as was his Reading Accuracy Index (RAI) score.  Of great importance was the emotional connection Chris generated while reading the story; he once made reference to his cousin traveling and another time he noted, “What kind of a story is this?”  It was clear that he was connecting with the characters.  His comprehension score of 90% supports this observation.  As noted before, since it was obvious that oral reading was an area of strength for Chris and that he was beginning to want the testing to end, he was given the remaining passages to be read silently.    

Contrasting oral and silent reading. There was a consistent pattern noted between Chris’ comprehension scores following oral and silent reading at both the third and fourth grade levels; he performed better following oral reading than following silent reading.  At the fourth grade level his comprehension score following oral reading was 90% while that following silent reading was 85%.  It may be that Chris listens as he reads and that additional modality serves as an aid to comprehension; however, since authentic reading is based on silent reading, instruction for Chris should emphasis the development of comprehension strategies through the use of silent reading.  
Question Types. Chris’ performance indicates that he has acquired strength in his ability to respond to text-based items; he correctly responded to 15 of the 16 text-based questions (94%) following reading of the third and fourth grade passages.  In addition, he successfully responded to 10 of the 12 (83%) critical response items as at these same levels.  However, he responded to 8.5 of 12 (71%) of the inference questions at these levels. His performance with inference items is the only area which was more in keeping with an instructional level; his performance with text-based items reflected solid independence and his performance with critical response items is quite close to independence.  It is clear that Chris would benefit from instruction that focuses on higher-level thinking in the form of inferencing. 
It is important to note that following oral reading, Chris responded to 8 of 8 (100%) of the text based items at grades three and four while he responded to 7 of 8 (88%) of text based following silent reading.  Following oral reading he responded to 5 of 6 (83%) of the inference questions while he was successful with only 3.5 of the 6 (58%) of the inference questions.  He was successful with 4.5 of 6 (75%) of the text-based questions following oral reading but he was successful with 5.5 of the 6 (92%) of the critical response items following silent reading.  

The one problem with inference that Chris had following oral reading came when he was asked why a character believe that he had to give his team a big lead.  His response, “so they could win, failed to focus on the motivation of the character.  A follow-up question directed Chris to consider the character’s reason and his response, that “he’s given his team a big lead by being in the front,” repeats the essence of the question.  

The following are examples of the difficulties that Chris demonstrated with inference questions following silent reading.  He was asked whether he thought that the main character was good friends with her baseball teammates and he responded, “The thing didn’t say anything.”  Again a follow-up question was asked as to whether the writer had given any clues in the story and he responded in the negative.  The story clearly contained information regarding the negative thoughts that the character had about her peers and that when they all celebrated the win, she alone did not participate in the celebration.  Another inference question that caused difficulty for Chris was when he was asked how important winning the championship game was to the main character and his response, “Very!” was following with a request to provide support from the story.  He noted that “it talked about winning before the game even started.”  This response ignored that the character’s thoughts about winning reflected primarily her view about her role in the game and when she played poorly, she did not participate with the team’s celebration. Finally, Chris was given partial credit for his response to a question as to whether the main character had a chance of becoming a professional player; his response, “No, she didn’t play very well,” was followed with a question re-emphasizing the long term nature of professional players and Chris was not able to expand.  It was clear in the story that the character blames external factors for any problem that she has; consequently, she doesn’t make any attempt to play harder since she failed to see her role in the difficulty.   The one inference question that caused some difficulty for Chris at the fourth grade level was why the advice of a teacher was so good for the main character and Chris’ response, “He liked to do it because it was important to him,” lacked the cause-effect relationship required by the question so a follow-up question was asked.  Chris’ response that “golf was important because he loved to play with his Dad,” missed the clarity of the cause-effect relationship in that the teacher suggested that students select a topic to research that would be of interest to him and would therefore help them in their real life. Because Chris’ response skirted the issue he was given only partial credit.       

Chris’ overall performance with critical response items was quite good; however, he had more difficulty following oral reading than he did following silent reading.  For example, he was asked which was more helpful to the main character, his helmet or his dog and his response that it was the dog “because without Dusty knowing he hit a rock – even if he was wearing a helmet,” failed to connect the ideas to show the cause-effect relationship.  When a follow-up question was provided, his response that “Without Dusty he could still be laying there,” again does not clearly reflect the connection as to why the dog was more helpful than the helmet.  Again, because it was clear that he had the concept associated with the question, he was given partial credit.  

Retelling.  Chris’ retelling average score of 3 following reading passages at the fourth grade level was considerably higher than his average score following reading at the third grade level.  At the fourth grade level, Christ clearly used his awareness of story structure to guide in reporting the connections between story elements.  However, there were several times when he needed to be asked whether there was anything else he would like to add as a means of continuing with his retelling.  When Chris was reading at his frustration level he was unable to recall even the most salient story elements.   


Listening. The listening task was not administered to Chris since it would have followed his two encounters with reading at his frustration level.  It was clear that at that point, Chris’ awareness of his difficulties with comprehension had hindered his desire to continue with the testing.  Since he had so diligently completed two additional reading passages in spite of his desire to stop the testing, the examiner felt that should a listening task have been administered, it would not have fairly reflected his true potential.  
Prognosis. 
I believe that prognosis for Chris is positive with some cautions.  He has a strong sight vocabulary and word analysis skills.  In addition, when reading materials without complex syntax, he has the ability to respond to all types of questions, text-based, inference and critical response.  He tends to have higher comprehension scores following oral reading but his silent reading was also solid. It would seem that the key for intervention for Chris would be the use of high interest materials.  He should be provided with very authentic tasks that build on his thinking skills.  Literature selections should make use of characters with whom he can identify; they should also build on character analysis that makes use of extensive support from text as a means of drawing conclusions and analyzing character motives.  It is clear that Chris has the ability to think about issues based on his background information.  
When he is reading passages at or near his independent level, he is inconsistent in his ability to use organizational structures to attend to major ideas for retelling and summarizing.  The use of organizational structures emphasizing story grammar linked with themes should also contribute to his future growth in retelling.   A positive prognosis is also contingent on establishing firm but warm guidelines regarding his expressed dislike of reading.  Chris needs to become aware of the negative consequences that such thinking has and should therefore be exposed to stories in which characters establish high expectations for themselves and work diligently to meet these expectations.  
Summary. 


In summary, Chris’ performance on this battery of tests indicates that he seems intent on projecting himself as a poor reader.  Nonetheless, he demonstrated solid performance in both word recognition and comprehension when reading at the third and fourth grade levels. Since Chris’ comprehension scores following oral reading were higher than those following silent reading, he was administered a silent reading passage at the fifth grade to lessen the time demands of the test and his score reflected frustration; however, since Chris seems to be keenly influenced by motivation, the examiner attempted a silent reading passage at the sixth grade level but this again clearly reflected frustration for Chris.  It seemed that when reading the passages in which the syntax became more complex, Chris experienced considerable difficulties with comprehension.   Since his performance reflected a pattern of either solid success or complete failure, it is difficult to speak confidently about his instructional plan.  It seems that Chris’ difficulties may be linked with reading materials that make use of complexity of ideas and syntax and he would therefore benefit tremendously from the use of a Language Experience Approach to content and a modified Shared Book Experience for literature.           
Recommendations. 

In spite of the fact that Chris’ performance reflected frustration at his current grade level, he needs to be provided with exposure to content concepts at this level to be sure that he continues to make the type of cognitive growth that he has made to date.  Since he read so successfully at the fourth grade level, his independent work should be provided at this level to begin to change the negative perceptions that he has about his abilities. Chris needs to become sensitive to the consequences of a negative self perception and should be encouraged to focus his attention on the positive role that reading plays in our society.  When Chris is in the regular fifth grade classroom, instruction should emphasize the major themes to be read and should make connections between these themes and authentic life experience.   In light of such purposeful learning linked with the strong word recognition that he has acquired, Chris should be able to succeed.  However, without powerful pre-reading that focuses on the power of both content and structure, Chris will probably have great difficulty.  Chris would also benefit from collaborative post-reading activities in small group settings where he can begin to demonstrate to his peers his keen thinking skills.  He needs to be placed with students with whom he can easily relate so that a sense of comfort serves as a foundation for his learning environment.  The overarching goal for his instructional program should focus on the development of self esteem; again, Chris responds very positively to a supportive and warm firmness, one that indicates that only high expectations will be accepted. 
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